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The study’s objective is to assign the effectiveness of grammatical 
practice activities in the CLT method in increasing the grammar 
capability of the second semester students at University of 
Muhamamdiyah Bulukumba. Based  on the research objective, the 
researcher would like to find out how the CLT method is being used 
effectively and efficiently in the EFL class through grammar practice 
activities. The design of the study is a classroom action research 
(CAR). The researcher acts and follows four steps: Planning, 
Implementing of the action, observation and evaluation. The study's 
participants were second-semester English Education students at the 
University of Muhammadiyah Bulukumba. There were two classes, 20A 
and 20B, each with 21 students and 30 students, for a total of 51 
students. The research sample was drawn from class 20A, which 
consisted of 21 students, using a random sampling technique. In the 
data collection, the researcher used certain types of instruments; 1) 
pre-test and post-test testing, 2) questionnaire, 3) Grammar Practice 
Activities materials. The researcher concluded that the Grammar 
Practice Activities, as one of the applications of the CLT method, were 
effective in increasing the grammar ability of the second semester 
students at the University Muhammadiyah of Bulukumba. The data 
collected before and after the treatment in every circle has verified this. 
The Grammar Practice Activities was proven to increase the students’ 
interest and involve the students as a center in teaching learning 
process toward English grammar 
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Increasing Students’ Grammar Performance through 
Communicative Language Teaching 
 
Introduction 
English Grammar content is one of the most challenging topics for teaching and learning English. This content 
also makes the student's learning and teaching experience dull. It can be seen in the traditional approach that 
has been used for a long time. Applying this approach in the EFL class just around the corner to illustrate, 
demonstrate, offer, and practice; explaining the subject, showing the formula, giving examples, and performing 
exercises, without involving students to be more involved in their learning. 
 
The most important problem is the participation of students in the teaching and learning process. On the basis 
of this statement, the author uses the Communicative Language Teaching (CLT) approach as the exact method 
that includes the learner in their learning. The contact or communication between the students and the teacher 
will therefore appear. Communicative is willing to give information or talk (Manser: 1996: 79). This approach will 
be established by practicing grammar exercises that will stimulate students' thoughts, exchange knowledge, 
and understand the key problem and solve it easily. 
 
This study was investigated by a large number of researchers. It demonstrated that incorporating the CTL 
method into their teaching-learning process has a positive impact on both teachers and students. 
 
Setiadi, M. A. (2012) Using Communicative Language Teaching (CLT) Approach through Small Group 
Discussion as a Device to Stimulate the Students to Speak in English The purpose of this study was to determine 
whether or not using a communicative language teaching (CLT) approach through small group discussion was 
more effective than the conventional method in stimulating students to speak in English, as well as to raise 
teacher awareness of the importance of using an effective approach in teaching English, particularly in teaching 
speaking skills. The pre-experimental research method was used in this study, with a one-group pre-test and 
post-test design. The test data was quantitatively analyzed, and the results were compared to a questionnaire 
to determine whether or not the students were interested in learning to speak using a communicative language 
teaching (CLT) approach. The data indicates that the students were highly interested to the application of 
speaking materials through communicative language teaching approach through small group discussion. 
 
Ulfah, R. Apriliaswati, R. Arifin, Z. (2015) The Implementation of Communicative Language Teaching Approach 
in Teaching Speaking. The study focused on the application of the Communicative Language Teaching ( CLT) 
approach to teaching English-speaking teachers in the eleventh year of the Science and Social Sciences 
program at SMA Taruna Bumi Khatulistiwa. The research method that used is case study with primary data and 
secondary data as technique of data collecting. The findings showed that the instructor provided the learners 
with games, simulation, some commands, problem-solving, discussion and role-play, and encouraged learners 
to be able to use the target language. 
 
Rusnawati, E. (2016) The Implementation of Communicative Teaching (CLT) to Teach Spoken Recounts in 
Senior High School. The research focus on the application of CTL (presentation, role-play,and procedure) to 
improve the spoken recount of the students. The result showed that CLT boosts students spoken recounts ability 
by giving students different experience in learning, stimulate students to use grammar in conversation naturally, 
to conduct meaningful conversation and build a communicative talk in the class. 
 
Yasin, B. Aziz, Z. A. Jannah, R. (2017) Communicative Language Teaching (CLT) for teaching speaking. This 
study looked into whether the teacher's lesson plans matched the CLT approach's principles and techniques. 
Key procedures of the strategies were not fully written into the lesson plan. There were also a number of 
exercises in the lesson plans that were not well-executed in the classroom. Furthermore, several of the students' 
speaking performances did not meet the minimal passing requirement (KKM) of 70, despite having been treated 
with the CLT strategy in their speaking sessions, which included role play, jigsaw, group debates, image series, 
and storytelling technique. It concluded that the learners' failure was due to the teacher's failure to fully and 
effectively apply the processes indicated by the experts in her instruction. 
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The study’s objective is to assign the effectiveness of grammatical practice activities in the CLT method in 
increasing the grammar capability of the second semester students at University of Muhamamdiyah Bulukumba. 
To enrich the goal, aswer the following question: “to what purpose is the usefulness of grammar learning 
activities in CLT method to increase students’ grammar capacity?”. 
 
Method 
The design of the research was a classroom action research (CAR). It means that, when doing the 
research, the researcher taught grammar material by using Communicative Language Teaching 
Method through Grammar Practice Activities by herself. It focused on a particular classroom or group 
of students. In other words, in this method, the researcher performed as the practitioner or a teacher 
and also as the observer to what the students do during the teaching and learning process. It was done 
because the students were expected to behave naturally as they want without being afraid of the rule 
and getting bad score. In concluding the research, the researcher followed four steps: Planning, 
Implementing of the action, observation and evaluation. 
 
This study was split into two parts. It was the first and second cycles, and each cycle consisted of a 
sequence of closely related activities. The realization of the second cycle, on the other hand, was a 
continuation and re-correction of the previous cycle. The researcher placed students into groups in 
each circle, and the students engaged in tasks such as: 1) Talk about habitual behavior, easy sentence 
construction. 2) Describe the outcomes of the actions, including transformations and some free-form 
composition. 3) Acts as an agent by naming an institution or center of activity that the learners are 
familiar with – the school, a sports center, local government offices, a theater, a hotel, san airport- and 
ask them to list all the things that are normally done at this location. 
 
The study's participants were second-semester English Education students at the University of 
Muhammadiyah Bulukumba. There were two classes, 20A and 20B, each with 21 students and 30 
students, for a total of 51 students. The research sample was drawn from class 20A, which consisted 
of 21 students, using a random sampling technique. 
 
In the collection of the data, the researcher used quantitative data which was used certain types of 






Pre-test and Post-test 
Table 1. Pre-test and Post-test 
NO. CLASSIFICATION SCORE PRE-TEST POST-TEST 
1 Very good 9.0 to 10.0 - - 
2 Good 7.5 to 8.5 1 8 
3 Fair 6.0 to 7.4 13 10 
4 Poor 5.0 to 5.9 7 3 
5 Very poor 0 to 4.9 0 - 
 Total  21 21 
 
The data of the table indicates that there were 7 (33.3%) students got poor, 13 (61.9%) participans 
had gotten fair score, 1 (4.7%) participans had gotten good score, and none of participans had gotten 
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very good score in pre-test and in post-test there were 3 (14.3%) participans had gotten poor, 10 
(47.6%) participans had gotten fair score, 8 (38.1%) participans had gotten good score. It recapitulates 
that there was an increasing after doing treatment in every circle. 
 
The mean and standard deviation of the pre-test and post-test scores. 
 
The mean score and standard deviation are presented in the table below after calculating the results 
of the students' pre-test and post-test. 
 
Table 2 shows the mean and standard deviation of the students' pre-test and post-test scores. 
TYPES MEAN SCORE STANDARD DEVIATION 
Pre-test (X1) 5.45 0.26 
Post-test (X2) 7.07 0.21 
According to the table above, the mean score of the students' pre-test was 5.45, with a standard 
deviation of 0.26, and the mean score of the students' post-test was 7.07, with a standard deviation 
of 0.21. It was discovered that the students' pre- test and post-test mean scores and standard 
deviations differed. As a result of this finding, the researcher concluded that using grammar practice 
activities to improve the grammar ability of second semester students at the University of 
Muhammadiyah Bulukumba is effective. The mean score of the students proved that the mean score 
of the post-test was higher than the mean score of the pre-test. 
 
Significant t-test value test 
To see if there was a mean difference between pre-test and post-test, a non- independent sample t-
test statistical analysis was utilized with a level of significance of 0.5 and degrees of freedom (df) = n-
1, where n = number of students (21). To find the significant difference between pre-test and post-
test, the writer used the prior formula to get 81.42. It was the consequence of multiplying the t-test 
value by the t-table of freedom value, which was 1.725. The results of the t-test and t-table analysis 
of the students' learning grammar are shown in the table below. 
 
Table 3 Test of significant of t-test value 
VARIABLE T-TEST T-TABLE 
X1 - X2 81.42 1.725 
 
The t-test value was more than the t-table value (81.42 > 1.725), indicating that the difference between 
pre-test and post-test was significant, as seen in the table above. The null hypothesis was rejected, 
whereas the alternative hypothesis was supported, based on the findings. 
 
Data analysis through questionnaire 
 
There were 10 items on the attitude scale questionnaire. Each item included five attitude scale 
categories to choose from: strongly disagree, agree, average, disagree, and severely disagree. 21 
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F P% F P% F P% F P% F P% 
1 8 38.1% 10 47.6% 3 14.3% - - - - 
2 7 33.3% 11 52.4% 3 14.3% - - - - 
3 7 33.3% 10 47.6% 3 14.3% 1 4.8% - - 
4 10 47.6% 8 38.1% 2 9.5% 1 4.8% - - 
5 7 33.3% 9 42.9% 5 23.8% - - - - 
6 10 47.6% 5 23.8% 6 28.6% - - - - 
7 9 42.9% 10 47.6% 2 9.5% - - - - 
8 - - 1 4.8% 3 14.3 % 12 57.1% 5 23.8% 
9 1 4.8% 1 4.8% 3 14.3% 15 71.4% 1 4.8% 
10 1 4.8% 1 4.8% 3 14.3% 15 71.4% 1 4.8% 
 
According to the percentages above, the students' attitude toward the first item, which asked about 
their interest in grammar practice activities, was favorable. The second item revealed that students 
are at ease when grammatical information is taught through grammar practice activities. The third 
point indicates that the learners are at ease with their learning as a result of the grammar practice 
exercises. The fourth question revealed that the learners have made progress in their grammar. The 
learners are delighted after learning grammar practice activities, according to the fifth question. The 
sixth question suggests that learners are more engaged in their studies. The seventh point concludes 
that students like studying grammatical content through grammar practice activities and that they do 
so excessively. The eighth question revealed that several students disagree with the following 
statement: "Learning grammar practice exercises is boring." It implies that the students had a 
favorable opinion on this item. Students disagree on the statement that they are not involved in 
grammar practice activities, according to the ninth point. The students had a favorable evaluation of 
the statement "students choose grammar practice activities over conventional methods," as indicated 
by the last item. 
From the data explanation above, the researcher conluded that applying CTL method through 




The researcher had two months of teaching experience prior to conducting the research. The researcher 
observed how the students' grammar ability was achieved by using the classic or conventional method during 
this activity. The results of two months of observation revealed that the students were uninterested in their 
English grammar study; they also had a low level of grammar. 
 
Based on this observation in every cicle, the researcher conducted her research by using CLT method through 
grammar practice activities to teach English grammar to students. Role-play is one of the grammar activities 
that used in this research. It allows not only to increase the students’ grammar performance but also their 
communicative skill. As a result, the researcher could see the data collected and determine how the students 
achieved their grammar performance using CTL method. 
 
The students' competence in grammar, particularly basic tenses, question tags, conditional sentences, and 
passive voice, was good, according to the preceding section's explanation of the data acquired through the 
exam, which was confirmed by the rate percentage of the students' results after treatment. 3 participants (14.3 
%) obtained a poor grade, while ten students (47.6 %) received a fair grade. A total of 8 participants (14.3 %) 
achieved a good grade, with no participant receiving a very good or very poor mark. Despite the fact that no 
participant achieved a perfect score, the percentage of participants who received a perfect score was higher 
than the outcome of the pre-test rate percentage. 
 
Based on the findings of the t-test and observation in each circle, the researcher identified a significant 
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difference between the pre-test and post-test results. It appears that applying grammar practice activities was 
effective in improving the grammatical skills of University Muhammadiyah of Bulukumba second semester 
students. 
 
Furthermore, based on the researcher's observation through a questionnaire, it was discovered that students' 
motivation can increase in the learning and teaching process, particularly when it comes to students' activeness 
in the classroom. It depends on the method utilized to make class more enjoyable for learners. As a result, the 
teacher should delegate more authority to the students in order to ensure that the grammar practice activities 
are more effective. 
 
Conclusion 
Based on the results of the data analysis and discussion of the research findings, the researcher concluded 
that the Grammar Practice Activities, as one of the applications of the CLT method, were effective in improving 
the grammar ability of the second semester students at the University Muhammadiyah of Bulukumba. This was 
confirmed by data obtained before and after treatment in each circle. Grammar Practice Activities have been 
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